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Quality Area 1: Educational program and practice 

dŚĞ�ĞĚƵĐĂƚŝŽŶĂů�ƉƌŽŐƌĂŵ�ĂŶĚ�ƉƌĂĐƚŝĐĞ�ŝƐ�ƐƚŝŵƵůĂƚŝŶŐ͕�ĞŶŐĂŐŝŶŐ�ĂŶĚ�ĞŶŚĂŶĐĞƐ�ĐŚŝůĚƌĞŶΖƐ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͘�/Ŷ�ƐĞƌǀŝĐĞƐ�ĨŽƌ�ĐŚŝůĚƌĞŶ�ŽǀĞƌ�ƉƌĞƐĐŚŽŽů�ĂŐĞ͕�ƚŚĞ�
ƉƌŽŐƌĂŵ�ŶƵƌƚƵƌĞƐ�ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�ŽĨ�ůŝĨĞ�ƐŬŝůůƐ�ĂŶĚ�ĐŽŵƉůĞŵĞŶƚƐ�ĐŚŝůĚƌĞŶ͛Ɛ�ĞǆƉĞƌŝĞŶĐĞƐ͕�ŽƉƉŽƌƚƵŶŝƚŝĞƐ�ĂŶĚ�ƌĞůĂƚŝŽŶƐŚŝƉƐ�Ăƚ�ƐĐŚŽŽů͕�Ăƚ�ŚŽŵĞ�ĂŶĚ�ŝŶ�ƚŚĞ�
ĐŽŵŵƵŶŝƚǇ͘�

YƵĂůŝƚǇ��ƌĞĂ�ϭ�ĨŽĐƵƐĞƐ�ŽŶ�ĞŶƐƵƌŝŶŐ�ƚŚĂƚ�ƚŚĞ�ĞĚƵĐĂƚŝŽŶĂů�ƉƌŽŐƌĂŵ�ĂŶĚ�ƉƌĂĐƚŝĐĞ�ŽĨ�ĞĚƵĐĂƚŽƌƐ�ĂƌĞ�ĐŚŝůĚͲĐĞŶƚƌĞĚ͕�ƐƚŝŵƵůĂƚŝŶŐ�ĂŶĚ�ŵĂǆŝŵŝƐĞ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ�ĨŽƌ�
ĞŶŚĂŶĐŝŶŐ�ĂŶĚ�ĞǆƚĞŶĚŝŶŐ�ĞĂĐŚ�ĐŚŝůĚ͛Ɛ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͘�/ƚ�ƌĞĐŽŐŶŝƐĞƐ�ƚŚĂƚ�Ă�ƋƵĂůŝƚǇ�ƉƌŽŐƌĂŵ�ƚŚĂƚ�ďƵŝůĚƐ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ�ŝŶĚŝǀŝĚƵĂů�ŬŶŽǁůĞĚŐĞ͕�ƐƚƌĞŶŐƚŚƐ͕�
ŝĚĞĂƐ͕�ĐƵůƚƵƌĞ͕�ĂďŝůŝƚŝĞƐ�ĂŶĚ�ŝŶƚĞƌĞƐƚƐ�ŝƐ�ůŝŬĞůǇ�ƚŽ�ŚĂǀĞ�ůŽŶŐͲƚĞƌŵ�ďĞŶĞĨŝƚƐ�ĨŽƌ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ĨŽƌ�ƚŚĞ�ďƌŽĂĚĞƌ�ƐŽĐŝĞƚǇ͘�

�ĚĚŝƚŝŽŶĂů�ŝŶĨŽƌŵĂƚŝŽŶ�ĂŶĚ�ƌĞƐŽƵƌĐĞƐ�ĂďŽƵƚ�YƵĂůŝƚǇ��ƌĞĂ�ϭ�ĂƌĞ�ĂǀĂŝůĂďůĞ�ŝŶ�ƚŚĞ�'ƵŝĚĞ�ƚŽ�ƚŚĞ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�&ƌĂŵĞǁŽƌŬ�ĂŶĚ�ŽŶ�ƚŚĞ�����Y��ǁĞďƐŝƚĞ͘�

sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

ϭϯ�ͮ�W Ă Ő Ğ



YƵĂůŝƚǇ��ƌĞĂ�ϭ͗�^ƚĂŶĚĂƌĚƐ�ĂŶĚ�ĞůĞŵĞŶƚƐ�

Standard 1.1 The educational program enhances each child’s learning and development. 

�ƉƉƌŽǀĞĚ�ůĞĂƌŶŝŶŐ�ĨƌĂŵĞǁŽƌŬ� �ůĞŵĞŶƚ�ϭ͘ϭ͘ϭ�
�ƵƌƌŝĐƵůƵŵ�ĚĞĐŝƐŝŽŶͲŵĂŬŝŶŐ�ĐŽŶƚƌŝďƵƚĞƐ�ƚŽ�ĞĂĐŚ�ĐŚŝůĚ͛Ɛ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ�ŽƵƚĐŽŵĞƐ�ŝŶ�ƌĞůĂƚŝŽŶ�ƚŽ�ƚŚĞŝƌ�
ŝĚĞŶƚŝƚǇ͕�ĐŽŶŶĞĐƚŝŽŶ�ǁŝƚŚ�ĐŽŵŵƵŶŝƚǇ͕�ǁĞůůďĞŝŶŐ͕�ĐŽŶĨŝĚĞŶĐĞ�ĂƐ�ůĞĂƌŶĞƌƐ�ĂŶĚ�ĞĨĨĞĐƚŝǀĞŶĞƐƐ�ĂƐ�ĐŽŵŵƵŶŝĐĂƚŽƌƐ͘�

�ŚŝůĚͲĐĞŶƚƌĞĚ� �ůĞŵĞŶƚ�ϭ͘ϭ͘Ϯ� �ĂĐŚ�ĐŚŝůĚ͛Ɛ�ĐƵƌƌĞŶƚ�ŬŶŽǁůĞĚŐĞ͕�ƐƚƌĞŶŐƚŚƐ͕�ŝĚĞĂƐ͕�ĐƵůƚƵƌĞ͕�ĂďŝůŝƚŝĞƐ�ĂŶĚ�ŝŶƚĞƌĞƐƚƐ�ĂƌĞ�ƚŚĞ�ĨŽƵŶĚĂƚŝŽŶ�ŽĨ�ƚŚĞ�ƉƌŽŐƌĂŵ͘�

WƌŽŐƌĂŵ�ůĞĂƌŶŝŶŐ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ� �ůĞŵĞŶƚ�ϭ͘ϭ͘ϯ�
�ůů�ĂƐƉĞĐƚƐ�ŽĨ�ƚŚĞ�ƉƌŽŐƌĂŵ͕�ŝŶĐůƵĚŝŶŐ�ƌŽƵƚŝŶĞƐ͕�ĂƌĞ�ŽƌŐĂŶŝƐĞĚ�ŝŶ�ǁĂǇƐ�ƚŚĂƚ�ŵĂǆŝŵŝƐĞ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ�ĨŽƌ�ĞĂĐŚ�ĐŚŝůĚ͛Ɛ�
ůĞĂƌŶŝŶŐ͘��

Standard 1.2 Educators facilitate and extend each child’s learning and development. 

/ŶƚĞŶƚŝŽŶĂů�ƚĞĂĐŚŝŶŐ� �ůĞŵĞŶƚ�ϭ͘Ϯ͘ϭ� �ĚƵĐĂƚŽƌƐ�ĂƌĞ�ĚĞůŝďĞƌĂƚĞ͕�ƉƵƌƉŽƐĞĨƵů͕�ĂŶĚ�ƚŚŽƵŐŚƚĨƵů�ŝŶ�ƚŚĞŝƌ�ĚĞĐŝƐŝŽŶƐ�ĂŶĚ�ĂĐƚŝŽŶƐ͘�

ZĞƐƉŽŶƐŝǀĞ�ƚĞĂĐŚŝŶŐ�ĂŶĚ�
ƐĐĂĨĨŽůĚŝŶŐ�

�ůĞŵĞŶƚ�ϭ͘Ϯ͘Ϯ�
�ĚƵĐĂƚŽƌƐ�ƌĞƐƉŽŶĚ�ƚŽ�ĐŚŝůĚƌĞŶ͛Ɛ�ŝĚĞĂƐ�ĂŶĚ�ƉůĂǇ�ĂŶĚ�ĞǆƚĞŶĚ�ĐŚŝůĚƌĞŶ͛Ɛ�ůĞĂƌŶŝŶŐ�ƚŚƌŽƵŐŚ�ŽƉĞŶͲĞŶĚĞĚ�ƋƵĞƐƚŝŽŶƐ͕�
ŝŶƚĞƌĂĐƚŝŽŶƐ�ĂŶĚ�ĨĞĞĚďĂĐŬ͘�

�ŚŝůĚ�ĚŝƌĞĐƚĞĚ�ůĞĂƌŶŝŶŐ� �ůĞŵĞŶƚ�ϭ͘Ϯ͘ϯ�
�ĂĐŚ�ĐŚŝůĚ͛Ɛ�ĂŐĞŶĐǇ�ŝƐ�ƉƌŽŵŽƚĞĚ͕�ĞŶĂďůŝŶŐ�ƚŚĞŵ�ƚŽ�ŵĂŬĞ�ĐŚŽŝĐĞƐ�ĂŶĚ�ĚĞĐŝƐŝŽŶƐ�ƚŚĂƚ�ŝŶĨůƵĞŶĐĞ�ĞǀĞŶƚƐ�ĂŶĚ�ƚŚĞŝƌ�
ǁŽƌůĚ͘�

Standard 1.3 Educators and co-ordinators take a planned and reflective approach to implementing the program for each child. 

�ƐƐĞƐƐŵĞŶƚ�ĂŶĚ�ƉůĂŶŶŝŶŐ�ĐǇĐůĞ� �ůĞŵĞŶƚ�ϭ͘ϯ͘ϭ�
�ĂĐŚ�ĐŚŝůĚ͛Ɛ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ�ŝƐ�ĂƐƐĞƐƐĞĚ�Žƌ�ĞǀĂůƵĂƚĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ�ĂŶ�ŽŶŐŽŝŶŐ�ĐǇĐůĞ�ŽĨ�ŽďƐĞƌǀĂƚŝŽŶ͕�ĂŶĂůǇƐŝŶŐ�
ůĞĂƌŶŝŶŐ͕�ĚŽĐƵŵĞŶƚĂƚŝŽŶ͕�ƉůĂŶŶŝŶŐ͕�ŝŵƉůĞŵĞŶƚĂƚŝŽŶ�ĂŶĚ�ƌĞĨůĞĐƚŝŽŶ͘�

�ƌŝƚŝĐĂů�ƌĞĨůĞĐƚŝŽŶ� �ůĞŵĞŶƚ�ϭ͘ϯ͘Ϯ�
�ƌŝƚŝĐĂů�ƌĞĨůĞĐƚŝŽŶ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͕�ďŽƚŚ�ĂƐ�ŝŶĚŝǀŝĚƵĂůƐ�ĂŶĚ�ŝŶ�ŐƌŽƵƉƐ͕�ĚƌŝǀĞƐ�ƉƌŽŐƌĂŵ�
ƉůĂŶŶŝŶŐ�ĂŶĚ�ŝŵƉůĞŵĞŶƚĂƚŝŽŶ͘�

/ŶĨŽƌŵĂƚŝŽŶ�ĨŽƌ�ĨĂŵŝůŝĞƐ� �ůĞŵĞŶƚ�ϭ͘ϯ͘ϯ� &ĂŵŝůŝĞƐ�ĂƌĞ�ŝŶĨŽƌŵĞĚ�ĂďŽƵƚ�ƚŚĞ�ƉƌŽŐƌĂŵ�ĂŶĚ�ƚŚĞŝƌ�ĐŚŝůĚ͛Ɛ�ƉƌŽŐƌĞƐƐ͘�

sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

ϭϰ�ͮ�W Ă Ő Ğ



Law and Regulations 

dŚĞ�ƚĂďůĞ�ďĞůŽǁ�ŝŶĐůƵĚĞƐ�ƚŚĞ�ƐĞĐƚŝŽŶƐ�ŽĨ�ƚŚĞ�EĂƚŝŽŶĂů�>Ăǁ�;^Ϳ�ĂŶĚ�EĂƚŝŽŶĂů�ZĞŐƵůĂƚŝŽŶƐ�;ZͿ�ƵŶĚĞƌƉŝŶŶŝŶŐ�YƵĂůŝƚǇ��ƌĞĂ�ϭ͘��

WůĞĂƐĞ�ĂƐƐĞƐƐ�ǁŚĞƚŚĞƌ�ǇŽƵƌ�ƐĞƌǀŝĐĞ�ŝƐ�ĐŽŵƉůŝĂŶƚ�Žƌ�ŶŽŶͲĐŽŵƉůŝĂŶƚ�ŝŶ�ĂĐĐŽƌĚĂŶĐĞ�ǁŝƚŚ�ƚŚĞ�EĂƚŝŽŶĂů�>Ăǁ�ĂŶĚ�ZĞŐƵůĂƚŝŽŶƐ͕�ƌĞůĞǀĂŶƚ�ƚŽ�ǇŽƵƌ�ƐĞƌǀŝĐĞ�ƚǇƉĞ͘�

 NOTE:�/Ĩ�Ă�ůĂǁ�Žƌ�ƌĞŐƵůĂƚŝŽŶ�ŝƐ�ŶŽƚ�ĂƉƉůŝĐĂďůĞ�ƚŽ�ǇŽƵƌ�ƐĞƌǀŝĐĞ�Žƌ�ƐĞƌǀŝĐĞ�ƚǇƉĞ͕�ǇŽƵ�ĂƌĞ�ŶŽƚ�ƌĞƋƵŝƌĞĚ�ƚŽ�ƐĞůĞĐƚ�ǁŚĞƚŚĞƌ�ǇŽƵ�ĂƌĞ�ĐŽŵƉůŝĂŶƚ�Žƌ�ŶŽŶͲĐŽŵƉůŝĂŶƚ͘�

Law (S) / 
Regulation (R) NQS Does your service meet legislative requirements? Compliant / Non-compliant 

S168� ^d�ϭ͘ϭ� /Ɛ�ĞŝƚŚĞƌ�ƚŚĞ��ĂƌůǇ�zĞĂƌƐ�>ĞĂƌŶŝŶŐ�&ƌĂŵĞǁŽƌŬ�;�z>&Ϳ�Žƌ�DǇ�dŝŵĞ͕�KƵƌ�WůĂĐĞ͗�
&ƌĂŵĞǁŽƌŬ�ĨŽƌ�^ĐŚŽŽů��ŐĞ��ĂƌĞ�ƵƐĞĚ�ƚŽ�ŐƵŝĚĞ�ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�ŽĨ�ƚŚĞ�ƉƌŽŐƌĂŵ͍� �ŽŵƉůŝĂŶƚ� EŽŶͲ

ĐŽŵƉůŝĂŶƚ�
R.73 ^d�ϭ͘ϭ� ,ĂǀĞ�ǇŽƵ�ĚĞǀĞůŽƉĞĚ�Ă�ƉƌŽŐƌĂŵ�ƚŚĂƚ�ĐŽŶƚƌŝďƵƚĞƐ�ƚŽ�ĞĂĐŚ�ĐŚŝůĚΖƐ�ůĞĂƌŶŝŶŐ�ĂŶĚ�

ĚĞǀĞůŽƉŵĞŶƚ�ŽƵƚĐŽŵĞƐ�ŽƵƚůŝŶĞĚ�ďǇ�ƚŚĞ�ůĞĂƌŶŝŶŐ�ĨƌĂŵĞǁŽƌŬ͍� �ŽŵƉůŝĂŶƚ� EŽŶͲ
ĐŽŵƉůŝĂŶƚ�

R.75 ^d�ϭ͘ϯ� /Ɛ�ƚŚĞ�ŝŶĨŽƌŵĂƚŝŽŶ�ĂďŽƵƚ�ƚŚĞ�ƉƌŽŐƌĂŵ�ĚŝƐƉůĂǇĞĚ�ŝŶ�Ă�ƉůĂĐĞ�Ăƚ�ƚŚĞ�ƐĞƌǀŝĐĞ�ƚŚĂƚ�ŝƐ�
ĂĐĐĞƐƐŝďůĞ�ƚŽ�ƉĂƌĞŶƚƐ͍�/Ɛ�Ă�ĐŽƉǇ�ŽĨ�ƚŚĞ�ƉƌŽŐƌĂŵ�ĂǀĂŝůĂďůĞ�ĨŽƌ�ŝŶƐƉĞĐƚŝŽŶ�ŽŶ�ƌĞƋƵĞƐƚ͗�

x Ăƚ�ƚŚĞ�ƐĞƌǀŝĐĞ�ĨŽƌ�ůŽŶŐ�ĚĂǇ�ĐĂƌĞ͕�ƉƌĞƐĐŚŽŽů�Žƌ�ŽƵƚƐŝĚĞ�ƐĐŚŽŽů�ŚŽƵƌƐ�ĐĂƌĞ͕�KZ
x Ăƚ�ĞĂĐŚ�ĞĚƵĐĂƚŽƌΖƐ�ƌĞƐŝĚĞŶĐĞ�Žƌ�ǀĞŶƵĞ�ĨŽƌ�ĨĂŵŝůǇ�ĚĂǇ�ĐĂƌĞ͍

�ŽŵƉůŝĂŶƚ� EŽŶͲ
ĐŽŵƉůŝĂŶƚ�

R.76 ^d�ϭ͘ϯ� /Ĩ�ƌĞƋƵĞƐƚĞĚ͕�ĚŽ�ǇŽƵ�ƉƌŽǀŝĚĞ�ĨĂŵŝůŝĞƐ�ǁŝƚŚ͗�

x ŝŶĨŽƌŵĂƚŝŽŶ�ĂďŽƵƚ�ƚŚĞ�ĐŽŶƚĞŶƚ�ŽĨ�ƚŚĞ�ƉƌŽŐƌĂŵ�ĂŶĚ�ƐĞƌǀŝĐĞ�ƌŽƵƚŝŶĞƐ�ĂŶĚ
ŚŽǁ�ƚŚĞǇ�ŽƉĞƌĂƚĞ�ŝŶ�ƌĞůĂƚŝŽŶ�ƚŽ�ƚŚĞŝƌ�ĐŚŝůĚƌĞŶ͕�ŝŶĐůƵĚŝŶŐ�ĐŚŝůĚƌĞŶΖƐ
ƉĂƌƚŝĐŝƉĂƚŝŽŶ͍

x Ă�ĐŽƉǇ�ŽĨ�ƚŚĞŝƌ�ĐŚŝůĚƌĞŶΖƐ�ĂƐƐĞƐƐŵĞŶƚͬĞǀĂůƵĂƚŝŽŶ�ĚŽĐƵŵĞŶƚĂƚŝŽŶ͍

�ŽŵƉůŝĂŶƚ� EŽŶͲ
ĐŽŵƉůŝĂŶƚ�

ϭϱ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�



Z͘ϳϰ ^d�ϭ͘ϯ /Ĩ�ǇŽƵ�ŚĂǀĞ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ĂƌĞ�ƉƌĞƐĐŚŽŽů�ĂŐĞ�Žƌ�ǇŽƵŶŐĞƌ͕�ĚŽ�ǇŽƵ�ĚŽĐƵŵĞŶƚ͗ 

x ĂŶ�ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�ĞĂĐŚ�ĐŚŝůĚΖƐ�ĚĞǀĞůŽƉŵĞŶƚ͕�ŝŶƚĞƌĞƐƚƐ�ĂŶĚ�ƉĂƌƚŝĐŝƉĂƚŝŽŶ�ŝŶ
ƚŚĞ�ƉƌŽŐƌĂŵ͍

x ĂŶ�ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�ĞĂĐŚ�ĐŚŝůĚΖƐ�ƉƌŽŐƌĞƐƐ�ƚŽǁĂƌĚƐ�ƚŚĞ�ƉƌŽŐƌĂŵ�ŽƵƚĐŽŵĞƐ͍

/Ĩ�ǇŽƵ�ŚĂǀĞ�ƐĐŚŽŽů�ĂŐĞ�ĐŚŝůĚƌĞŶ͕�ĚŽ�ǇŽƵ�ĚŽĐƵŵĞŶƚ͗ 

x ŚŽǁ�ĂŶĚ�ǁŚǇ�ƚŚĞ�ĞĚƵĐĂƚŝŽŶ�ƉƌŽŐƌĂŵ�ŚĂƐ�ďĞĞŶ�ĚĞǀĞůŽƉĞĚ�ƚŽ�ƐƵƉƉŽƌƚ�Ăůů
ĐŚŝůĚƌĞŶ�ƚŽ�ƉĂƌƚŝĐŝƉĂƚĞ�ŝŶ�ƚŚĞ�ƉƌŽŐƌĂŵ͘

�ŽŵƉůŝĂŶƚ� EŽŶͲ
ĐŽŵƉůŝĂŶƚ�

If you answered ‘non-compliant’: you are not meeting regulatory requirements and should take immediate steps to rectify this non-compliance. Use the box 
below to note the relevant Law/Regulation with your action.�

ϭϲ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�



Standard 1.1 The educational program enhances each child’s learning and development 

ZĞĐŽƌĚ�ƵƉ�ƚŽ�ĨŝǀĞ�ĞǀŝĚĞŶĐĞ�ƉŽŝŶƚƐ�ĂŶĚͬŽƌ�ŬĞǇ�ƉƌĂĐƚŝĐĞƐ�ƚŚĂƚ�ĂƌĞ�ĐƵƌƌĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�Ăƚ�ǇŽƵƌ�ƐĞƌǀŝĐĞ͘�/ĚĞŶƚŝĨǇ�ŝĨ�ƚŚĞƐĞ�ƉƌĂĐƚŝĐĞƐ�ŵĞĞƚ�ƚŚĞ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ͘�

NOTE: zŽƵ�ŚĂǀĞ�ĂůƌĞĂĚǇ�ŝŶĚŝĐĂƚĞĚ�ǇŽƵƌ�ƐĞƌǀŝĐĞƐ�ĐŽŵƉůŝĂŶĐĞ�ǁŝƚŚ�ƚŚĞ�EĂƚŝŽŶĂů�>Ăǁ�ĂŶĚ�ZĞŐƵůĂƚŝŽŶƐ͘�dŚŝƐ�ĞǀŝĚĞŶĐĞ�ƐŚŽƵůĚ�ĚĞŵŽŶƐƚƌĂƚĞ�ŬĞǇ�ƉƌĂĐƚŝĐĞƐ�ƚŚĂƚ�ƌĞĨůĞĐƚ�
ƚŚĞ�ĞůĞŵĞŶƚƐ�ŝŶ�ƚŚŝƐ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ͘�

Concept Element ID Element Identified evidence and key practices Confirm 

�ƉƉƌŽǀĞĚ�
ůĞĂƌŶŝŶŐ�
ĨƌĂŵĞǁŽƌŬ 

�>�ϭ͘ϭ͘ϭ� �ƵƌƌŝĐƵůƵŵ�ĚĞĐŝƐŝŽŶ�ŵĂŬŝŶŐ�
ĐŽŶƚƌŝďƵƚĞƐ�ƚŽ�ĞĂĐŚ�ĐŚŝůĚΖƐ�
ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ�
ŽƵƚĐŽŵĞƐ�ŝŶ�ƌĞůĂƚŝŽŶ�ƚŽ�ƚŚĞŝƌ�
ŝĚĞŶƚŝƚǇ͕�ĐŽŶŶĞĐƚŝŽŶ�ǁŝƚŚ�
ĐŽŵŵƵŶŝƚǇ͕�ǁĞůůďĞŝŶŐ͕�
ĐŽŶĨŝĚĞŶĐĞ�ĂƐ�ůĞĂƌŶĞƌƐ�ĂŶĚ�
ĞĨĨĞĐƚŝǀĞŶĞƐƐ�ĂƐ�
ĐŽŵŵƵŶŝĐĂƚŽƌƐ͘�

ϭ͘ 

Ϯ͘ 

ϯ͘ 

DĞƚ� EŽƚ�
DĞƚ�

ϭϳ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

The curriculum’s learning outcomes are key to the construction of our 
weekly planning cycles & implementation of program. Educators are 
resourced with clear informative packages regarding intentional teaching 
focuses & supporting learning theories, to be used in supporting 
children’s learning & development. This continues into our documentation 
via Kinderloop, wherein educators engage with learning outcomes 
through linking ‘learning tags’ with diary posts, observations, & follow-ups.

During all stages of staff development, from induction, into 
orientation, and ongoing appraisal and training, educators are 
supported in developing their understanding and practice under 
the guidelines of the My Time Our Place curriculum. This 
includes discussions regarding the NQF, MTOP and how these 
vital concepts and practices are outworked at NWOOSH

The curriculum’s strong focus on each child’s wellbeing in Outcome 3 
is strongly supported through the provision of designated ‘safe places’ 
i.e. quiet areas/times & chill out tents/teepee's in both age groups. Our 
planning cycle concentrates on providing activities to connect with 
children’s sense of self, emotions & enable self-regulation. This is 
realised through use of musical devices for dancing & relaxing, literacy 
creations to explore & process internal states, & ‘mood card’ check ins



ϰ͘ 

ϱ͘ 

�ŚŝůĚͲĐĞŶƚƌĞĚ �>�ϭ͘ϭ͘Ϯ� �ĂĐŚ�ĐŚŝůĚΖƐ�ĐƵƌƌĞŶƚ�
ŬŶŽǁůĞĚŐĞ͕�ƐƚƌĞŶŐƚŚƐ͕�ŝĚĞĂƐ͕�
ĐƵůƚƵƌĞ͕�ĂďŝůŝƚŝĞƐ�ĂŶĚ�ŝŶƚĞƌĞƐƚƐ�
ĂƌĞ�ƚŚĞ�ĨŽƵŶĚĂƚŝŽŶ�ŽĨ�ƚŚĞ�
ƉƌŽŐƌĂŵ͘�

ϭ͘ 

Ϯ͘ 

ϯ͘ 

DĞƚ� EŽƚ�
DĞƚ�

ϭϴ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

Children’s connection with community is encouraged through 
planning and engaging with various literacy and musical 
experiences such as Storybook time with Jess - the founder of 
the Koori Curriculum, and music obtained from Spotify Kids’ 
Australian artist playlists. Engaging with these resources has 
nurtured children’s learning and development through fostering 
awareness, respect and celebration of diversity.

The planning cycle is implemented according to the My Time Our 
Place key principle of building secure, respectful and reciprocal 
relationships. This entails providing engaging activities in a 
group-orientated setup through stations in both inside and 
outside environments. This implementation design reinforces 
relationships and the development of effective communication 
skills both verbal and non-verbal.

The foundation of the program is the planning cycle and is 
made up of elements incorporating both individual and 
group observations. This planning cycle is child-centric as 
it is constructed according to each child’s current 
knowledge, strengths, ideas, culture, abilities and interests 
with learning theorists’ supporting implementation.

The rostering of supernumerary staff ensures children’s experiences 
and interactions are communicated effectively to families driving a 
child-centric focus through these conversations. An example of this 
was a child having a strong interest in the subject of science and 
suggested that a club be designed regarding this; this club took place 
and then further developed into a science-themed vacation care day in 
which the staff and families coordinated so that this child could attend.

Our planning cycle is strongly concerned in providing a tailored 
learning and play experience which extends upon each child’s 
knowledge, abilities and interests. Educator debriefing at end of 
sessions are essential in gauging children’s various interests and 
level of interaction with both programmed and spontaneous 
activities, these conclusions debriefs are communicated with 
educational leaders to ensure continuation of the planning cycle.



ϰ͘ 

ϱ͘ 

WƌŽŐƌĂŵ�ůĞĂƌŶŝŶŐ�
ŽƉƉŽƌƚƵŶŝƚŝĞƐ 

�>�ϭ͘ϭ͘ϯ� �ůů�ĂƐƉĞĐƚƐ�ŽĨ�ƚŚĞ�ƉƌŽŐƌĂŵ͕�
ŝŶĐůƵĚŝŶŐ�ƌŽƵƚŝŶĞƐ͕�ĂƌĞ�
ŽƌŐĂŶŝƐĞĚ�ŝŶ�ǁĂǇƐ�ƚŚĂƚ�
ŵĂǆŝŵŝƐĞ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ�ĨŽƌ�
ĞĂĐŚ�ĐŚŝůĚΖƐ�ůĞĂƌŶŝŶŐ͘�

ϭ͘ 

Ϯ͘ 

ϯ͘ 

DĞƚ� EŽƚ�
DĞƚ�

ϭϵ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

Identifying each child’s strengths & abilities through observations & 
suggestions ensures children are provided programmed opportunities 
to lead & participate in, further developing these skills. An example of 
this is an older child suggesting netball which was then programmed. 
This activity was implemented so that the child would enjoy the activity 
and also develop their leadership & communication skills by directing 
peers in playing according to the rules & positions.

Children’s connection with culture and the world around them 
has been promoted through the initiative of language club in 
which the leading educator has responded to the children’s 
current knowledge, interests and abilities to engage in a 
customised program. This has expanded to include languages 
such as Japanese, Spanish and mandarin which are all cultures 
that are present in our centre’s cultural composition.

The tailoring of the routine through many reflections was structured to 
ensure that children were given appropriately timed opportunities to 
participate in their choice of both programmed & spontaneous activities. 
This was shaped according to the needs & interests of the age groups, for 
example, our SKOOSH rollcall developed from a multi-stage event into a 
more fluid arrangement allowing for the rollcall, headcount, washing of 
hands, & announcements to be as efficient & effective as possible. 

The adaptation of traditionally inside/outside programmed activities 
ensures that the learning environment is arranged to promote agency & 
access within both inside & outside areas. This intentional 
implementation offers children opportunities to maximise their learning 
regardless of preference of play environment & age group. E.g. Recycled 
craft stations set up in the COLA area where children are inspired by their 
natural surroundings both in construction & play with their creations.

Educators are highly involved in the programming of vacation care days 
as they provide unique perspective & experience to the planning cycle for 
these extended care days. This unique voice ensures a bespoke 
experience for our families, providing care and experiences which extend 
both children’s learning & development. E.g. Our sustainability leader 
developing a program engaging children with their local environments 
where they built a “frog hotel” to be taken home for their own backyards.



ϰ͘ 

ϱ͘

ϮϬ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

Our weekly club programs are designed to continuously expand on 
children’s interests, abilities & knowledge through a comprehensive 
program which increases in difficulty & challenges over a school term. This 
structure supports children’s engagement, determination & resilience with a 
supernumerary educator dedicated to its implementation. E.g. Science club: 
there was consistency in the experimental process each week, however the 
complexity of the experiments increased throughout the term.

Routines have been refined to allow for appropriate preparation of children’s 
bodies/minds for play & learning. Afternoon tea is served following arrival of 
children from school, which flows into Homework Club time or for those who 
are not required to complete homework, literacy time. The structure of the 
younger children’s afternoon sessions are communicated & prompted 
through visual cues/programs to ensure accessibility & engagement with all 
programmed activities on offer for that session.



Standard 1.2 Educators facilitate and extend each child’s learning and development 

ZĞĐŽƌĚ�ƵƉ�ƚŽ�ĨŝǀĞ�ŬĞǇ�ĞǀŝĚĞŶĐĞ�ƉŽŝŶƚƐ�ĂŶĚͬŽƌ�ƉƌĂĐƚŝĐĞƐ�ƚŚĂƚ�ĂƌĞ�ĐƵƌƌĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�Ăƚ�ǇŽƵƌ�ƐĞƌǀŝĐĞ͘�/ĚĞŶƚŝĨǇ�ŝĨ�ƚŚĞƐĞ�ƉƌĂĐƚŝĐĞƐ�ŵĞĞƚ�ƚŚĞ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ͘�

 NOTE:�zŽƵ�ŚĂǀĞ�ĂůƌĞĂĚǇ�ŝŶĚŝĐĂƚĞĚ�ǇŽƵƌ�ƐĞƌǀŝĐĞƐ�ĐŽŵƉůŝĂŶĐĞ�ǁŝƚŚ�ƚŚĞ�EĂƚŝŽŶĂů�>Ăǁ�ĂŶĚ�ZĞŐƵůĂƚŝŽŶƐ͘�dŚŝƐ�ĞǀŝĚĞŶĐĞ�ƐŚŽƵůĚ�ĚĞŵŽŶƐƚƌĂƚĞ�ŬĞǇ�ƉƌĂĐƚŝĐĞƐ�ƚŚĂƚ�ƌĞĨůĞĐƚ�
ƚŚĞ�ĞůĞŵĞŶƚƐ�ŝŶ�ƚŚŝƐ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ͘�

Concept Element ID Element Identified evidence and key practices Confirm 

/ŶƚĞŶƚŝŽŶĂů�
ƚĞĂĐŚŝŶŐ�

�>�ϭ͘Ϯ͘ϭ� �ĚƵĐĂƚŽƌƐ�ĂƌĞ�ĚĞůŝďĞƌĂƚĞ͕�
ƉƵƌƉŽƐĞĨƵů͕�ĂŶĚ�ƚŚŽƵŐŚƚĨƵů�ŝŶ�
ƚŚĞŝƌ�ĚĞĐŝƐŝŽŶƐ�ĂŶĚ�ĂĐƚŝŽŶƐ͘�

ϭ͘�

Ϯ͘�

ϯ͘�

DĞƚ� EŽƚ�
DĞƚ�

Ϯϭ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

Educators’ decisions & actions operate under a code of conduct, which 
underpins staff interactions with children, colleagues, families & community. 
Our professional development systems facilitate self-reflection enabling 
growth in awareness & improvement/maximisation of performance in areas 
such as MTOP key practices, relationship development & program 
implementation. This process of thoughtful practice begins at 
orientation/induction & continues under the appraisal group structure.

Educational leaders communicate purposefully with educators through the 
staff Facebook page & the Deputy app newsfeed; where key information is 
highlighted for providing quality care and supporting learning & 
development. This information is reinforced in commencement of session 
age group huddles where educators engage in thoughtful discussions 
regarding appropriate setup of areas & activities. This ensures effective 
planning, implementation & practice that maximises learning opportunities. 

Appraisal group leaders engage educators in reflective conversation 
on intentional teaching moments.  Through these conversations, 
Educators are given an opportunity to reflect on their intentional 
teaching and include these comments through daily diary posts and 
observations on Kinderloop. Educational leaders are deliberate in 
incorporating this information in their construction of planning cycles 
& identification of intentional teaching focuses for the coming weeks.



ϰ͘�

ϱ͘�

ZĞƐƉŽŶƐŝǀĞ�
ƚĞĂĐŚŝŶŐ�ĂŶĚ�
ƐĐĂĨĨŽůĚŝŶŐ�

�>�ϭ͘Ϯ͘Ϯ� �ĚƵĐĂƚŽƌƐ�ƌĞƐƉŽŶĚ�ƚŽ�
ĐŚŝůĚƌĞŶΖƐ�ŝĚĞĂƐ�ĂŶĚ�ƉůĂǇ�ĂŶĚ�
ĞǆƚĞŶĚ�ĐŚŝůĚƌĞŶΖƐ�ůĞĂƌŶŝŶŐ�
ƚŚƌŽƵŐŚ�ŽƉĞŶͲĞŶĚĞĚ�
ƋƵĞƐƚŝŽŶƐ͕�ŝŶƚĞƌĂĐƚŝŽŶƐ�ĂŶĚ�
ĨĞĞĚďĂĐŬ͘�

ϭ͘�

Ϯ͘�

ϯ͘�

DĞƚ� EŽƚ�
DĞƚ�

ϮϮ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

Educators are deliberate in their role in children’s activities to 
guide/extend learning & development. Educators engage in intentional 
teaching by encouraging children to think & act beyond their present level 
of knowledge & ideas. E.g. The leader of the language club corresponded 
the intentional K-3 teaching focus: creativity into that week’s programmed 
activity. Children were learning Chinese Mandarin words for colours & 
had to translate the characters in order to decorate an illustration.

In our K-3 age group, the educational leader selected the key 
focus “spreading kindness around like confetti” particularly with 
regards to peer interactions. The kindness credit scheme was 
intentionally developed by educators to support children’s 
social & emotional wellbeing, encouraging a culture of kindness 
at NWOOSH by providing a tangible feedback system.

An active supervision plan was developed in collaboration with 
coordinators and educators in order to maximise educators’ 
opportunities for engagement and responsiveness to extending 
children’s play. This plan supports educators ability to actively 
supervise, scaffolding children’s learning through providing appropriate 
proximity, leadership & structure - identifying the necessary needs of 
children in the variety of environments we offer at NWOOSH.

Responsive teaching is a vital tool for our educators in nurturing each 
child’s mind through scaffolding i.e. open-ended questions & thoughtful 
reflective comments. These interactions are supported by resources both 
re: present & future planning cycles. E.g. An exchange with a child led to 
the discovery of a budding zeal for hockey, this interest was incorporated 
into the following week’s planning cycle where an activity was 
programmed to engage this child with key concepts about this sport.

Open-ended questions prompt discussions regarding children’s 
understanding of the impact of different types of food such as 
fruit, vegetables and proteins upon physical health & wellbeing. 
Children’s ideas & feedback from these discussions are 
documented through comments made on the menu posts on the 
Deputy app to be incorporated into the weekly menu 
development at NWOOSH.



ϰ͘�

ϱ͘�

�ŚŝůĚ�ĚŝƌĞĐƚĞĚ�
ůĞĂƌŶŝŶŐ�

�>�ϭ͘Ϯ͘ϯ� �ĂĐŚ�ĐŚŝůĚΖƐ�ĂŐĞŶĐǇ�ŝƐ�
ƉƌŽŵŽƚĞĚ͕�ĞŶĂďůŝŶŐ�ƚŚĞŵ�ƚŽ�
ŵĂŬĞ�ĐŚŽŝĐĞƐ�ĂŶĚ�ĚĞĐŝƐŝŽŶƐ�
ƚŚĂƚ�ŝŶĨůƵĞŶĐĞ�ĞǀĞŶƚƐ�ĂŶĚ�
ƚŚĞŝƌ�ǁŽƌůĚ͘�

ϭ͘�

Ϯ͘�

ϯ͘�

DĞƚ� EŽƚ�
DĞƚ�

Ϯϯ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

To extend children’s learning in areas of interests identified by 
follow ups within the planning cycle and which required additional 
resourcing, we enhanced our planning cycle/program to include 
termly clubs. The development of these clubs increased 
opportunities for our children to broaden their understanding and 
skills under the direction of specialised educators scaffolding 
learning through dedicated programs and implementation.

Children’s play is extended through engaging children with higher skilled 
peers/adults through ‘peer vs peer’ & ‘educators vs children’ tournaments. 
These activities are scheduled according to observation & follow-up 
feedback to encourage & engage children in broadening their skills & 
abilities through events e.g. handball tournaments, basketball games & 
Pokémon tournaments. These activities provide opportunity to scaffold 
children’s problem-solving, motor skills, communication & resilience.

The implementation of the planning cycle & program into the various play 
environments enables children’s agency by providing visual & tangible 
awareness of choice, wherein they are empowered to determine how 
they wish to spend their time at NWOOSH. Each play environment is 
intentionally designed and set up to provide stations for programmed 
activities that guides children’s learning through different experiences as 
well as stations which resource child-led spontaneous activities.

Within play culture at NWOOSH there is a strong focus on free 
self-expression through spontaneous activity opportunities, wherein children 
are appropriately resourced & their interests/feedback are responded to 
immediately where possible or incorporated into the planning cycle when 
additional resource is required. This child-directed play & learning culture is 
crucial to our practice & educators are inducted into our service according 
to this pedagogy, strongly communicating its importance.

To support agency children’s feedback is paramount to providing 
appropriate resourcing. To facilitate, educators’ ensure child’s voice is 
focal to compiling resource wish lists & purchasing choices using informal 
surveys, consulting diary entries for activity popularity, & direct feedback. 
An example is the hyper-popular activity of Hama beads constantly 
topping this purchasing list & developing age group stationary kits due to 
feedback to ensure access for inside & outdoor play areas



ϰ͘�

ϱ͘

Ϯϰ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

The flexible nature of our play environments ensures set up & 
implementation is suitable for child-directed learning and 
development of independence. Barriers, furniture and resources 
are set up according to the requirements of the planning cycle’s 
various stations ensuring appropriate play environments are 
available and children’s movement between activities is 
optimised for safe engagement and awareness of boundaries

The older children’s agency is crucial to the creation of the SKOOSH 
program, which after consideration and feedback was developed to engage 
these children in a tailored planning cycle encouraging age-appropriate 
conversations, activities, and play environment. SKOOSH excursions and 
incursions were also put into action to assist children in developing their use 
of agency providing “real-life” decision making experiences through 
activities that engaged local businesses & hospitality services.



Standard 1.3 Educators and co-ordinators take a planned and reflective approach to implementing the program for each child. 

ZĞĐŽƌĚ�ƵƉ�ƚŽ�ĨŝǀĞ�ŬĞǇ�ĞǀŝĚĞŶĐĞ�ƉŽŝŶƚƐ�ĂŶĚͬŽƌ�ƉƌĂĐƚŝĐĞƐ�ƚŚĂƚ�ĂƌĞ�ĐƵƌƌĞŶƚůǇ�ŽĐĐƵƌƌŝŶŐ�Ăƚ�ǇŽƵƌ�ƐĞƌǀŝĐĞ͘�/ĚĞŶƚŝĨǇ�ŝĨ�ƚŚĞƐĞ�ƉƌĂĐƚŝĐĞƐ�ŵĞĞƚ�ƚŚĞ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ͘

NOTE:�zŽƵ�ŚĂǀĞ�ĂůƌĞĂĚǇ�ŝŶĚŝĐĂƚĞĚ�ǇŽƵƌ�ƐĞƌǀŝĐĞƐ�ĐŽŵƉůŝĂŶĐĞ�ǁŝƚŚ�ƚŚĞ�EĂƚŝŽŶĂů�>Ăǁ�ĂŶĚ�ZĞŐƵůĂƚŝŽŶƐ͘�dŚŝƐ�ĞǀŝĚĞŶĐĞ�ƐŚŽƵůĚ�ĚĞŵŽŶƐƚƌĂƚĞ�ŬĞǇ�ƉƌĂĐƚŝĐĞƐ�ƚŚĂƚ�ƌĞĨůĞĐƚ�
ƚŚĞ�ĞůĞŵĞŶƚƐ�ŝŶ�ƚŚŝƐ�EĂƚŝŽŶĂů�YƵĂůŝƚǇ�^ƚĂŶĚĂƌĚ͘�

Concept Element ID Element Identified evidence and key practices Confirm 

�ƐƐĞƐƐŵĞŶƚ�ĂŶĚ�
ƉůĂŶŶŝŶŐ�ĐǇĐůĞ�

�>�ϭ͘ϯ͘ϭ� �ĂĐŚ�ĐŚŝůĚΖƐ�ůĞĂƌŶŝŶŐ�ĂŶĚ�
ĚĞǀĞůŽƉŵĞŶƚ�ŝƐ�ĂƐƐĞƐƐĞĚ�Žƌ�
ĞǀĂůƵĂƚĞĚ�ĂƐ�ƉĂƌƚ�ŽĨ�ĂŶ�
ŽŶŐŽŝŶŐ�ĐǇĐůĞ�ŽĨ�ŽďƐĞƌǀĂƚŝŽŶ͕�
ĂŶĂůǇƐŝŶŐ�ůĞĂƌŶŝŶŐ͕�
ĚŽĐƵŵĞŶƚĂƚŝŽŶ͕�ƉůĂŶŶŝŶŐ͕�
ŝŵƉůĞŵĞŶƚĂƚŝŽŶ�ĂŶĚ�
ƌĞĨůĞĐƚŝŽŶ͘�

ϭ͘�

Ϯ͘�

ϯ͘�

DĞƚ� EŽƚ�
DĞƚ�

Ϯϱ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

At NWOOSH we have established processes that focus on each child's 
learning. This is done through the practice of having individual observations 
completed for each child, complemented with a corresponding individual 
follow-up for that specific child and activity. These form the basis of 
activities set out in the centre's weekly programs, which are split into the 
age groups of K-3 and 4-6 to allow for an age-based focused delivery. This 
is documented through the use of Kinderloop.

NWOOSH engages the educators to assess the learning & implementation 
of the program, as achieved through the use of staff huddles at the 
beginning of session. These huddles consist of focusing on the 
implementation of the framework through understanding & discussion of the 
program & cycle, and continuation of children's learning. The educators are 
engaged with key practices & outcomes for that period, which includes 
intentional teaching focuses selected from the planning cycle for both 
programs.

NWOOSH uses the structure of staff appraisal groupings to support 
children's learning and development. The informal frequent nature 
of these appraisal groups allow for continuous reflection and 
improvement. These groups allow for collaboration of reflective 
discussion of the program, practices and children's engagement. 
This reflection assists in creating a more tailored approach to each 
child's development.



ϰ͘�

ϱ͘�

�ƌŝƚŝĐĂů�ƌĞĨůĞĐƚŝŽŶ� �>�ϭ͘ϯ͘Ϯ� �ƌŝƚŝĐĂů�ƌĞĨůĞĐƚŝŽŶ�ŽŶ�ĐŚŝůĚƌĞŶΖƐ�
ůĞĂƌŶŝŶŐ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͕�
ďŽƚŚ�ĂƐ�ŝŶĚŝǀŝĚƵĂůƐ�ĂŶĚ�ŝŶ�
ŐƌŽƵƉƐ͕�ĚƌŝǀĞƐ�ƉƌŽŐƌĂŵ�
ƉůĂŶŶŝŶŐ�ĂŶĚ�ŝŵƉůĞŵĞŶƚĂƚŝŽŶ͘�

ϭ͘�

Ϯ͘�

ϯ͘�

DĞƚ� EŽƚ�
DĞƚ�

Ϯϲ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

NWOOSH uses the online tools available in Kinderloop to ensure 
outcomes are being met. Educators use the 'learning tag' system 
in Kinderloop to ensure that documentation not only meets the 
principles, practices and outcomes in the framework, but assists 
in a stronger basis for the program. This links back to educational 
theorists building on the analysis of children's learning and 
through a reporting system guiding the programming cycles.
NWOOSH conducts debriefing with educators on programmed 
activities which enables the educational leader to guide improved 
practice. An example of this is the conduct of a SKOOSH (Year 
4-6) excursion by a Certified Supervisor that was not the area's 
educational leader. The educational leader discussed with 
educators their thoughts on the excursion such as learning 
outcomes being met, if the intended reason and purpose of the 
excursion was met as well as improvements for future excursions.
NWOOSH completes a Kinderloop diary for each session that 
allows for critical reflection of the individual & groups. This 
documentation is reviewed by educational leaders and informs 
programming choices for upcoming periods and determining 
intentional teaching and other practices. For example, in response 
to a group reflection, an excursion was planned in which educators 
supported our older children to strengthen their numeracy skills and 
awareness of financial responsibilities.

NWOOSH conducts regular staff meetings to support educators 
through a critical reflection in matters of children's development 
delivered by the educational leader. During this time, educators 
also contribute to these discussions. An example of this reflection 
resulted in the change of the display of the program for the younger 
children to increase accessibility through a visual orientated 
approach from a smaller word orientation approach.

The availability of planning cycles to educators before the 
commencement of the first session of the period, enables 
educators to critically reflect upon children's previous learning 
and development and prepare for the implementation of 
future programming, optimising educators' performance in 
supporting children's learning and development.



ϰ͘�

ϱ͘�

/ŶĨŽƌŵĂƚŝŽŶ�ĨŽƌ�
ĨĂŵŝůŝĞƐ�

�>�ϭ͘ϯ͘ϯ� &ĂŵŝůŝĞƐ�ĂƌĞ�ŝŶĨŽƌŵĞĚ�ĂďŽƵƚ�
ƚŚĞ�ƉƌŽŐƌĂŵ�ĂŶĚ�ƚŚĞŝƌ�ĐŚŝůĚΖƐ�
ƉƌŽŐƌĞƐƐ͘�

ϭ͘�

Ϯ͘�

ϯ͘�

DĞƚ� EŽƚ�
DĞƚ�

Ϯϳ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

Through critical reflection on the environment and program, 
resources are procured to assist in the implementation of the 
program which enables inclusion and accessibility for all children. 
For example, educators discussed about the activities being 
conducted outside and saw a need to increase the resource due to 
the popularity of the activity. This resulted the purchasing of 
equipment of various sizes, shapes and textures to be used in the 
outdoor environment.
NWOOSH conducts critical reflection of the program by 
including the children's voice and interests. An example of 
this process is through the use of online surveys conducted 
after the completion of an activity, such as excursions. The 
responses from the children guide changes to future 
programmed activities to meet their needs and assist in their 
further development.

NWOOSH uses the online tool of Kinderloop to make accessible to 
parents information pertaining to their child's progress. This change to the 
online tool was brought about to increase ease of accessibility for 
families, as it was noted that families were not always able to engage due 
to their busy lifestyles and demanding work-life balance. It was observed 
that families that commuted on a regular basis using public transport are 
now able to engage through the online access of Kinderloop.

NWOOSH enhances the belonging of our families in our 
community by increasing the accessibility of the program through 
the Kinderloop tool. Each session has a visual and written post 
completed which discusses the programmed activities for the day, 
informing parents of what has occurred, giving opportunities for 
parents to start discussions with their children of what they've 
learned, and also encourage further development.

NWOOSH operates a Facebook page to keep families informed 
of upcoming and current programmed activities, particularly 
SKOOSH excursions, clubs and the vacation program. Additional 
information is "spotlighted" to assist families in preparation for 
approaching Vacation Care activities. Parents are also informed 
of any current amendments to programmed activities due to 
environmental hazards, such as the 2019/2020 Bushfire Season.



ϰ͘�

ϱ͘

Ϯϴ�ͮ�W Ă Ő Ğ
sĞƌƐŝŽŶ�ϭ͘ϰ�
>ĂƐƚ�ƵƉĚĂƚĞĚ�^ĞƉƚĞŵďĞƌ�ϮϬϮϬ�

NWOOSH engages families by informing them of the 
program through our newsletters. This includes focuses 
for the term such as our safety week activities and topics 
for discussion. It also includes specialised learning 
opportunities including our SKOOSH Termly program, 
our tailored clubs and Vacation Care activities.

The display of the program online and at the centre creates 
opportunities for the educators to discuss child's progress 
with families. By referring to children's individual posts on 
Kinderloop, educators can have an in-depth discussion with 
families of how this links to children's continuous 
development regarding learning and wellbeing and the 
learning theories behind our practice.
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Standard 1.1 - The educational program enhances each child’s learning & development. 
Standard 1.2 - Educators facilitate and extend each child’s learning and development. 

Standard 1.3 - Educators and co-ordinators take a planned and reflective approach to implementing the program for each child. 

 
The creation of the planning cycle including programs and its implementation is essential to providing a service which cares for each child, 
supporting their individual learning and development. To provide this care at a high level it is vital to reflect upon current practice, recognise 
areas of improvement and develop S.M.A.R.T. goals to implement these changes. The focuses of improvement for this area include: 
 

- From reflection by educators in a brainstorming NQF workshop, it was found that there was room for improvement in the construction 
of programs regarding the basis of culture. This is a significant area to focus on increasing influence as incorporating increased 
awareness and engagement with the individual cultures of the children at NWOOSH is essential for developing inclusive practice 
wherein diversity is celebrated, and each child’s identity is highly valued.   
 

- Reflection from appraisal group discussions regarding intentional teaching led to a shift in focus within the informal weekly catchups.  
In order to reflect and highlight the importance placed upon this quality practice, the format shifted from a generalised check-in to a 
format wherein educators were expected to share stories of intentional teaching and scaffolding; especially regarding selected 
intentional teaching focuses by educational leaders. This process will also grow educators’ confidence through the guidance of 
appraisal leaders in workshopping scenarios. 
 
Progress Notes: This expectation has inspired and motivated educators and appraisal group leaders in their professional development 
towards providing support for children’s learning through scaffolding and responsive teaching.  
 

- Through the adoption of the Kinderloop Reporting tool, there was an increased awareness by educational leaders and educators of 
the need to increase regularity of documentation for each child. This goal requires a system wherein observation targets and follow 
ups are easily accessible for educators in sessions as well as diligence in completing this documentation every session so that the 

Quality Area One: EDUCATIONAL PROGRAM & PRACTICE 
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program can reflect the interests, knowledge, abilities, strengths, ideas and culture of each child attending the centre. 
 
Progress Notes: Both K-3 and SKOOSH age groups have adopted observation targets and follow up targets for each session, in 
accordance to each child’s bookings. These targets are now included in commencement of session information huddles. There are 
warnings put out to educators 30 minutes before their end of shift times to remind educators to take time and complete this 
documentation. Educators are now recording completion of observations and follow ups through the Deputy App timesheets.


